
 

 
 
Planning the inquiry  

1.  What is our purpose? 

To inquire into the following: 

- Transdisciplinary theme:  

An inquiry into rights and responsibilities in the struggle to share finite resources with 
other people and with other living things: communities and the relationships 
within and between them; access to equal opportunities: peace and conflict 
resolution. 

 

- Central idea :  

Action causes living things to seek change. 

 

summative assessment task(s):  

What are the possible ways of assessing students’ understanding of the central 
idea? What evidence, including student-initiated actions, will we look for? 

·         Students will present a skit, draw a comic strip, or write a song portraying a 
conflict and a peaceful resolution.  The preparation leading up to the play will consist 

of students working collaboratively to choose character roles, create props and 
costumes, and practicing lines and actions.  Children will use peer mediation skills to 

resolve conflicts that occur throughout the practice and performance of the play. 
Students will also reflect on each play to indicate the conflict and how it was 

peacefully resolved. Teachers will provide real-world community conflicts for groups 
to choose from. 

·         Students will be graded on a rubric which will include the process as well as 
the actual performance and reflections. [This will be accomplished during the final 2 

weeks of Social Studies lessons] 

 

 

 

Class/grade:   3                        Age group: 8-9 

School:  Mountainview                           School code: 6510 

Title: Sharing the Planet 

Teacher(s): Sherry Bagby, Dena Jones, Jennifer Davidson  

Date: 1/7/2019 

Proposed duration:  4th six weeks 

2.  What do we want to learn? 

What are the key concepts (form, function, causation, change, connection, perspective, 
responsibility, reflection) to be emphasized within this inquiry? 

·         Responsibility 

·         Change 

·         Causation 

Related Concepts 

 Role, adaptation, and citizenship. 

What lines of inquiry will define the scope of the inquiry into the central idea? 

·          Environments impact life 

·          Choices evoke action 

·          Structure and function of plants and animals influence survival 

What teacher questions/provocations will drive these inquiries? 

·         How do environments impact life? 

·         How can we resolve conflict peacefully? 

·         What adaptations and traits do plants and animals have to survive? 

  



Provocation:   Teachers will show Prezi of pictures as students record inquiries and try to 
figure out big ideas. 

 

 

3.  How might we know what we have learned? 

This column should be used in conjunction with “How best might we learn?” 

What are the possible ways of assessing students’ prior knowledge and skills?  What evidence will 
we look for? 

·         Students will read Chrysanthemum to analyze both sides of a conflict and to 
suggest possible solutions. 

·         Students will participate in the development of a KWL chart in regards to 
peaceful solutions to conflicts. 

 

What are the possible ways of assessing student learning in the context of the lines of inquiry?  What 
evidence will we look for? 

·         The students will complete a self-evaluation rubric to recognize personal growth in solving 
conflicts after they complete a tower building activity. 

·         Teacher will use a checklist to record students’ growth as they solve their own problems that 
arise in school. 

·         The teacher will make observations about the students’ abilities to work together in a group to 
prepare for the conflict resolution plays/comic drawings. 

·         Students will put the stages of the lifecycle in the correct order and identify its importance in 
the environment. 

·         Students will create a foldable of heroes and good citizens. 

 

4.  How best might we learn? 

What are the learning experiences suggested by the teacher and/or students to encourage 
the students to engage with the inquiries and address the driving questions? 

 ·         Students will participate in a tower building activity using limited materials (index 
cards, scissors, and not talking) and requiring collaboration amongst group members 

·         Students will actively use the “I-message” framework when describing conflicts in 
which they were participants. 

·         The teacher will establish conflict scenarios where the students role-play their 
interpretations of how conflicts should be resolved. 

·         Students will research different heroes and people that exemplify good 
citizenship. 

·         Students will create a lifecycle of various plants and animals. 

·         Students will learn about different ecosystems through different videos and 
create a foldable to keep their information organized. 

·         Students will investigate plants and animals using the Mayborn Museum 
discovery boxes. 

·         Students will research the origin of their traits. 

 

What opportunities will occur for transdisciplinary skills development and for the 
development of the attributes of the learner profile? 

Transdisciplinary Skills: 

·          Communication/presenting: Students will present 
plays/comics to portray ways in which conflicts are resolved 
peacefully. 

·          Social Skills/Resolving Conflict: Through role-play 
scenarios and collaborative activities, students will 
demonstrate listening attentively, reacting responsibly, 
compromising, and accepting responsibility in times of 



conflict resolution. 

·          Research Skills/Interpreting Data: The students will 
use research skills to gain a deeper understanding of heroic 
deeds. 

Learner Profile: 
·          Principled: Students will develop a broader 
understanding of integrity, honesty, and a sense of fairness 
of justice. 
·          Open Minded: Students will be empathetic when 
dealing with the thoughts and feelings of others throughout 
the planner 
 
Attitudes: 
·          Tolerance and Respect 
 

 

5.  What resources need to be gathered? 

What people, places, audio-visual materials, related literature, music, art, computer software, etc, will be available? 

● Literature:  Zen Shorts (?), Do Unto Otters (?),  and Chrysanthemum. 
● Video: Brain pop: Bullying; Out on a Limb: http://urbanext.illinois.edu/conflict/index.html  (??) 
● Achieve3000: articles that connect to ecosystems and conflicts 
● Art: Students will need blank comic strip paper OR script-writing paper OR paper for writing lyrics to a song 
● Pen Pals 
● Waco Wetlands field trip (actually occuring during next 6 weeks due to scheduling issues) 
● Brainstorm songs that promote peace: “Love Train,” etc. 

How will the classroom environment, local environment, and/or the community to used to facilitate the inquiry?  

The students will work in cooperative groups; They will possibly hear a guest speaker, and Master Gardeners when we study food chains in the garden; They will visit the Waco 
Wetlands 

 

http://urbanext.illinois.edu/conflict/index.html


6.  To what extent did we achieve our purpose? 

Assess the outcome of the inquiry by providing evidence of students’ understanding of the 
central idea. The reflections of all teachers involved in the planning and teaching of the inquiry 
should be included. 

 Action causes living things to seek change. 

 

 

How you could improve on the assessment task(s) so that you would have a more accurate 
picture of each student’s understanding of the central idea. 

 

·         Students will present a skit, draw a comic strip, or write a song portraying a conflict 
and a peaceful resolution.  The preparation leading up to the play will consist of students 

working collaboratively to choose character roles, create props and costumes, and 
practicing lines and actions.  Children will use peer mediation skills to resolve conflicts 

that occur throughout the practice and performance of the play. Students will also reflect 
on each play to indicate the conflict and how it was peacefully resolved. Teachers will 

provide real-world community conflicts for groups to choose from. 

·         Students will be graded on a rubric which will include the process as well as the 
actual performance and reflections. [This will be accomplished during the final 2 weeks of 

Social Studies lessons] 

 

What was the evidence that connections were made between the central idea and the 
transdisciplinary theme?  

Students went through the problem solving process using graphic organizers as an aid. 
Students’ work with food chains, life cycles and ecosystems (i.e. yarn activity revealing web of 
life) all are evidence of connections students made. 

- Transdisciplinary theme:  

An inquiry into rights and responsibilities in the struggle to share finite resources with 
other people and with other living things: communities and the relationships within 
and between them; access to equal opportunities: peace and conflict resolution. 

 

- Central idea :  

Action causes living things to seek change. 

7.  To what extent did we include the elements of the PYP? 

What were the learning experiences that enabled students to: 

● develop an understanding of the concepts identified in “What do we want to 
learn?” 

Responsibility:  

 Change:  

 Causation: 

 

● demonstrate the learning and application of particular transdisciplinary skills?  

   Communication/presenting:  

·          Social Skills/Resolving Conflict: 

·          Research Skills/Interpreting Data:  

 

● develop particular attributes of the learner profile and/or attitudes? 

Learner Profile: 
·          Principled:  
·          Open Minded:  
 
Attitudes: 
Tolerance:  
 Respect: 
 



8.  What student-initiated inquiries arose from the learning? 

Record a range of student-initiated inquiries and student questions and highlight any that 
were incorporated into the teaching and learning. 

 

 

At this point teachers should go back to box 2 “What do we want to learn” and highlight 
the teacher questions/provocations that were most effective in driving the inquiries.  

  How do environments impact life? 

·         How can we resolve conflict peacefully? 

·         What adaptations and traits do plants and animals have to survive? 

 

What student-initiated actions arose from the learning?  

Record student-initiated actions taken by individuals or groups showing their ability to 
reflect, to choose and to act. 

 

9.  Teacher notes 

TEKS 

SS: 3.11ABC, 3.12AB, 3.18A, 3.19AB, 3.14B 

Science: 3.9ABC, 3.10ABC 

ELAR TEKS: 3.2A, 3.2Av, 3.2Avi, 3.2B, 3.2Bvi, 3.2Bvii; 3.3ABC; 
3.6BCEFGH; 3.7BCDEG; 3.8ABCD, 3.9CD, 3.9Di, 3.9Dii, 3.9Diii, 3.9F; 
3.10ABCDEF; 3.11AB, 3.11Bi, 3.11Bii, 3.11CD, 3.11Dv, 3.11Dxi; 3.12AB; 
3.13ACE 

Math TEKS: 3.1ABCDEFG, 3.3ABCDEFGH, 3.4AGK, 3.5ABCDE, 3.7A 
 

Incorporate the problem solving process from the start by initially introducing the problem 
solving process, creating an anchor chart, and referring to it naturally as conflicts arise. 
Possibly giving each student a personal copy of the anchor chart.  Maybe keeping a tally 
chart (or something) to keep track of all of the conflicts that have been resolved.  Ending 
the 6-weeks with a conflict-resolution party to celebrate all of the conflicts that were 
peacefully resolved. 
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